literacy guide

The In2Books Rubric |

A rubric is an assessment tool that identifies students’ levels of
proficiency in a piece of work. The In2Books Rubric is specifically

designed to evaluate students’ letters to their pen pals. Systematic

evaluation of authentic student work like this is especially valuable

because it allows teachers and school administrators to:

B conduct authentic assessment outside of a “high-stakes” test
setting;

B determine on a regular basis what strategies and skills a student
has achieved and what instructional steps should be taken to
help the student progress;

¥ maintain longitudinal assessment information across the grades

for each student;

communicate expectations to students and families;

create a common learning and teaching vocabulary; and

identify instructional areas that may require reinforcement or a

different approach.

The most effective teachers look closely at student work and
base their next steps for teaching on each student’s needs. The
In2Books Rubric allows teachers to see those next steps laid out in
a continuum of development on each of seven characteristics of
writing, critical thinking, and reading comprehension. You can use
the rubric to “assess for teaching,” determining what is next for
each student in your classroom and your class as a whole in read-
ing comprehension, critical thinking, and communicating through
writing. By looking at the information provided from assessing
students’ letters with the rubric, you can target mini-lessons, tailor
writing conferences, and focus book activities on the areas that
each student needs most to make progress in literacy achievement.

This guide introduces you to the In2Books Rubric and to two
In2Books Student Checklists derived from it that set clear, high
expectations in a non-threatening way and help your students
become partners in their own learning.

VorumEe 4, Issue 2

SeptemBer 2004

“...assessment should
have an instructional
purpose, not simply an
evaluative or adminis-
trative one.”

— National Writing Project
and Carl Nagin (2003)
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Major Features

The major features of the newly revised In2Books Rubric are described in this
section. Veteran In2Books teachers may notice substantial changes in this year’s
rubric. These revisions are based on extensive development work conducted during the
past year that involved input from national assessment experts and teachers.

1. One Rubric for Grades 2-5

In2Books uses a single rubric to cover grades 2-5 because students develop their
literacy skills at different times. One rubric for all the grade levels provides a develop-
mental continuum that accommodates the range of students, from second graders
who struggle with comprehension and writing, to “typically achieving” children at
each grade level, and to older students with highly developed literacy skills. Another
important advantage of one continuous rubric is that it creates a common vocabulary
for teacher-to-teacher communication from year to year and creates a writing portfolio
for In2Books students, making it more specific and more useful for individualizing
instruction and monitoring the literacy achievement of individual students.

2. Six-Point Scale

The In2Books Rubric measures student achievement in reading, writing, and thinking
by scoring the following characteristics: comprehension, thinking about the book,
connecting with the pen pal, organization, sentences, word choice/

e ,<§ ] ).  vocabulary, and mechanics on a 1 to 6 scale. To understand the

developmental progression outlined in the rubric, think of a score of

g ‘Ln‘e CL\I(. JVQV\’{ letters : 6 as the achievement level of the best writers when they finish fifth

I - . grade, and scores of 1 and 2 as the level of many students at the

. 'MPVOVQCA when | X +  beginning of second grade.

i mbroduced rwbrics! | Even though some school districts use standards and rubrics with

| ¢ four categories, after much deliberation we have settled on six points
. IN2Books TEACHER . for the In2Books Rubric because of the wide range of age and literacy

’ levels of students across grades 2-5. This extended six-point scale
makes it possible to provide specific instructional guidance to students
as they evolve from novice to stronger readers, writers, and thinkers.

The six-point scale applied to seven characteristics of student performance means
that you can pinpoint where students need help. The rubric lets you see where your
students are in relation to each aspect and where they should be able to progress to
when they are given more assistance. A major benefit of the six developmental points is
that they help you identify “next-step teaching” for each student.



..O.......Q.".‘................'...‘.....................Q................QI...I 5

3. Expected Scores at Different Grade Levels

A question teachers often ask is how “well” their students are doing when they
obtain a specific score on the rubric. The score is assigned to a piece of work
independent of grade level, but its interpretation depends on the student’s grade.
The following table gives a general guide to score bands for students in grades
two through five. The lower scores in the band indicate beginning points and the
higher scores indicate expected scores by the end of the year. However, students in
each grade level have achieved scores at each of the levels. That is, some second-
and third-grade students are scoring 4s, 5s, and a few 6s, and some fifth-graders
are scoring 2s and 3s.

Examine the table to identify the
expected score range for your grade level.
Notice that a score of 3 is a good score
for a second-grade student, but a score of
3 for a fifth-grade student indicates that
supplementary instruction is needed to
raise achievement to be within the grade-
appropriate performance band (4-6). Thus,
this table helps you determine which of
your students are performing above, at,
or below grade level. You can then plan
instructional interventions and lessons
accordingly.

The purpose of the rubric is to be able
to determine where a student needs
instructional support to progress throughout the year. Most students need instructional
support to move beyond 3 on the rubric.

SCORE BANDS

Scoring Points

4. Characteristics of Reading, Writing, and
Thinking Assessed

In each cycle of the In2Books program, a student (a) reads a book, (b) thinks
deeply in a variety of ways about what he or she has read, and (c) writes about
the book to an adult pen pal in order to build an ongoing intellectual dialogue.
The In2Books Rubric provides a systematic way of looking at each student’s letter
to determine what he/she understands about reading and writing and is able to
communicate in the context of writing a letter about a book.

boeks
¥

CORRESPONDENCE
TO DISTRICT
LITERACY
REQUIREMENTS

We designed the In2Books
Rubric to correlate closely
in content and pace

with the DCPS Reading/
Language Arts Standards
for Teaching and Learning.
Therefore, the In2Books
Rubric can help DC teachers
assess and teach to the fol-
lowing key DCPS standards:

= Displays an
understanding of the text.

= Finds support in the text
for conclusions.

= Understands how to
compare and contrast
personal experiences
with those in the text.

= Understands how to
respond appropriately to
questions or comments.

= Develops ideas with a
clear plan.

= Edits and revises written
work; proofreads for
capitals, commas,
punctuation, and
spelling.

= Demonstrates evolving
clarity and complexity in
language use.

The In2Books Rubric also
correlates closely with the
skills tested in standardized
tests.
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THE IN2BOOKS RUBRICS—WHAT TYPES OF INSIGHTS WILL WE GAIN?

L Thinking . Connecting
‘Comprehension About with the

Word Choice/

Organization Sentences
4 Vocabulary

We assess two major dimensions of students’ letters, Communication of Ideas

about the Book and Language and Organizational Features. The first dimension is

Communication of Ideas about the Book. Three specific characteristics of reading,

writing and thinking are assessed within this dimension:

=  Comprehension of the Book: the information the student includes about the
book’s main ideas/themes and important details.

®  Thinking about the Book: the kinds of connections the student makes to
the book.

=  Connecting with the Pen Pal: the extent to which the student engages in a
meaningful dialogue about the book and its themes with the pen pal.

The second major dimension we consider is Language and Organizational Features,

with four specific characteristics that address the major structural and linguistic demands

of letter writing:

®  Organization: how the student organizes the letter as a whole and in parts by
using paragraphs to manage content effectively.

= Sentences: how the student uses a variety of sentence structures and lengths to
express ideas and feelings effectively.

= Word Choice/Vocabulary: how the student uses general vocabulary and book-
related vocabulary to express ideas and feelings effectively.

#  Mechanics: whether the student uses spelling, punctuation, and grammar correctly.



As you examine the rubric, notice that the features of each score point of these :‘
seven specific characteristics describe what it takes to move a student to the next
level of performance. For example, if a student is at score point 3 on Thinking About
the Book, the rubric specifies that the student needs to learn to make meaningful
connections that relate to the main ideas or themes of the book in order to advance
to score point 4. This information helps you look at individual students’ work and
create groups for targeted mini-lessons and conferencing that are part of the writing
workshop in your classroom.

Learning how to relate each student’s assessments with instruction takes time
and experience to master, but, once mastered, this ability enables you, instead of
standardized tests, to shape instructional decisions in your classroom. Therefore,
specific examples of instructional suggestions are provided with the anchor letters in
this guide, each In2books genre guide has specific suggestions, and we will devote
part of every In2Books professional development session to helping you develop your
skill in this area.
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InZBooks Rubric: Reading, Writing,
2

o

SCORE

| |

Communication of Ideas About the Book

THINKING
ABOUT THE
BOOK

CONNECTING
WITH
PEN PAL

ORGANIZATION

SENTENCES

WORD CHOICE/
VOCABULARY

Not clear to reader if
student read the book.

Details show student
read the book but not
clear if main ideas are

Moves beyond merely
reporting details
to identifying and

understood. explaining main idea(s)
of the book.
Makes no connections Makes one type of personal | Makes more than

to the book.

connection to book (e.g., t-s,
tt, tw notes similar/different,
expresses opinion/evaluation,
describes learning).

one type of simple
connection (text-to-self,
text-to-text, text-to-
world).

The only reference
to pen pal is in the
salutation.

Use of Language and Organizational Features

Stream of consciousness
writing. Overall, the
letter feels disorganized.

Acknowledges pen pal
(e.g., asks or responds
to personal questions,
offers personal

information, expresses
thanks, etc.).

Writing makes sense
and shows one or two
clusters of ideas (e.g.,
two or more related
sentences placed
together).

Communicates directly
with pen pal about
the book (e.g., general
book-related/reading-
related questions/
comments/responses).

Some (two or more)
paragraph-like groupings
of ideas are evident.
Overall letter structure
(opening, main body,
closing) is emerging.

Uses simple and/or
compound sentences
with similar patterns.
Overall, letter feels
repetitive.

Uses mainly simple and
compound sentences.
Some variety in length
and beginnings.

Simple and compound
sentences mainly
correct. Attempts at
complex sentences may
not be successful.

Words used do not
demonstrate familiarity
with book.

Includes several (three
or more) words, phrases,
or names from book.

Uses book vocabulary
to identify and explain
something about book
ideas.

Frequent mistakes
in simple spelling,
sentence punctuation
and grammar distract
reader’s attention

Problems with simple
spelling, simple
punctuation, and correct
grammar are noticeable.

Simple spelling, simple
sentence punctuation,
and grammar mainly
correct.

I ihroughout ietter.

© 2004 copyright In2Books, Inc. All rights reserved.
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and Thinking about Books with a Pen Pal
4

Begins to link main idea(s) to
saying something about the
book theme and/or genre.

59

Some deeper understanding
evident. Main idea(s) and
theme(s) are elaborated and
linked to details. May reflect
on genre.

6

Letter is a well developed, thought-
ful discussion of main ideas, themes,

and significant details. Shows

deeper reflection about genre(s)

and reading in general.

Makes connection(s)

(t-s, t-t, t-w) related to main
idea(s) and/or to theme(s)
of the book.

Makes connection(s)

(t-s, t-t, t-w) to main ideas/
themes that have some
detail and are elaborated.

Letter shows comprehensive
understanding of wide and
deep connections (t-s, t-t,

t-w) to main ideas and related
themes.

Communicates with pen
pal about the book by
including two or more
questions/comments/
responses related to main
ideas and/or theme.

Paragraphs are used to
organize. Mainly include
sentences on the same
topic. An overall letter
structure is obvious.

Parts of the letter show

_detailed and thoughtful

communication about the |
~ book’s main ideas and/or
related themes.

Paragraphs contain relevant
information focused on
paragraph topic but may
remain limited. Attempts at
links between paragraphs
evident. Letter is structured
from beginning to end.

‘book anc

| acknowledg
| relationship that extends
| beyond individual book.

Whole letter represents a
personal dialogue around the
themes. May
a fellow reader

Paragraphs are detailed and
well developed. Transitions
between paragraphs make

language flow naturally. Whole

text is effectively structured.

Simple and compound
sentences mainly correct.
Has some (two or more)
successful complex
sentences.

Many examples of correct
simple, compound, and
complex sentences. Use of
different sentence structures
adds variety to the letter.

Uses simple, compound, and
complex sentences with few
errors. May vary or repeat

sentence structures to maintain

reader interest or for effect.

Uses book vocabulary

and other words/ phrases
related to the book’s main
idea(s)/ theme(s)/genre.

Expands beyond book
vocabulary to discuss
abstract ideas/ themes/
genre relating to the book.

Extensive vocabulary indicates
control of book and related

thematic and genre vocabulary.

Word choices build reader
understanding of the writer’s
thinking.

Mainly correct. Contains
several (three or more)
attempts at more complex
spelling and complex
punctuation.

Few errors in grammar,
complex spelling patterns,
and complex punctuation.

No significant errors indicate

writer exhibits extensive control

of more complex spelling

patterns, complex punctuation,

and grammar.

17
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The Student Checklists

Helping Students Understand and Meet Writing Expectations

It is important for students to understand expectations for performance in their
classroom work. Research also shows that when students regularly use reliable and
valid guidelines, such as rubrics or checklists, as part of their working process, their
reading and writing improve. Tools like these help students internalize the ways good
readers and writers approach their work. Therefore, we have adapted the In2Books
Rubric to create a How to Write a Great Pen Pal Letter Checklist that your students can
use directly.

There are actually two checklists—one for
second graders and another for students in
grades three through five. We created slightly
different checklists because teachers’ feedback
and previous experience with scoring student
letters indicated that the younger students
need a more simplified set of expectations.
Although the second-grade version is less
advanced, both lists help students take
ownership of their work. A copy is located
inside the front cover of each student’s
Writer's Notebook.

Introducing the Checklist

Students can use the checklist as a tool to better understand the qualities that make
good letters to pen pals. Once students learn what is expected of them and study
some examples or models of successful writing, they are much better prepared to
generate work of a higher quality. Following are suggestions for getting students in
the habit of using the checklists as they write.

Introduce the checklist during your mini-lessons. Devote a mini-lesson or two

to discussing the purpose of the checklist and its specific components. Demonstrate

to students how a checklist can be a useful tool for talking about and improving their
thinking and writing. Explain each of the 10 checklist items and reinforce them with
examples of actual writing. Your examples can be taken from this guide or, if you are
a returning In2Books teacher, from exemplary letters of past students. Stress that the
checklist helps students think about how to say what is in their minds. Throughout the
year, discuss the questions students have about the checklist in conferences with you
and their peers.



Make the checklist prominent. Post the checklist in your room and periodically ’i‘
remind students that they have their own copy inside the front cover of their

Writer’s Notebook. Model how to use the checklist in mini-lessons and during your

conferences with students. Then ask your students to use the checklist during peer

conferences and as a self-check, both when they revise a letter and just before they

complete their final copy.

Make the checklist language part of “classroom talk.” Invite students to use the
checklist when giving feedback and asking questions during conferences with you,
when they peer-edit, or when they respond to the writer during Author’s Chair ses-
sions. For each of these different learning situations, you will likely first need to model
checklist-based feedback to start the conversation. Once students get the hang of it
and begin using the criteria and language of the checklist, you will notice them taking
greater ownership of the process and improving the quality of their letters.

Teach the revision process by using the checklist with sample pen
pal letters. Periodically make overheads or PowerPoint slides of several
examples of student letters from another classroom. (You can swap
letters with an In2Books colleague in your school, but be sure to
keep the letters anonymous.) During workshop time, discuss with
your students how they might revise each example to improve the
letter’s quality. Let the checklist guide the discussion. Go through

it point by point and demonstrate how to check the letter against
it. You will also need to model how to use feedback to improve writing.
Show that adding to or changing parts of the letter is positive and
satisfying. Focus on communicating by making comments about how
easy the letter is to understand when it has been revised or by noting
how a pen pal might like to read certain things. It may also be useful

to model the use of the checklist with letters of varying scores that lie
within your grade level. For example, if you are in grade five, examine

a letter with a score point of 5 and a letter with a score point of 2 so —
that students can see the difference in quality and understand how

the checklist can help them improve their own writing.

Follow the writing process. Teach letter writing as a process and encourage your
students to use the checklist at different stages: (1) for planning and drafting, (2) as
part of revising, and (3) during the editing phase. By providing students with feedback
and time to plan, write, revise, and edit, they begin to value the feedback as an
integral part of the process.

Refer to the checklist frequently. Without adequate mention and instruction relating
to it, students will see the checklist as someone else’s judgment about the quality of
their work, not as a personal tool to help them improve their writing.
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Fov 2 Great Pen Pal Letter

l. | wrote my own letter, and it’s different from
everyone else’s.

| wrote my letter so that it sounds like | am
talking with my pen pal.

| included details from the book in my letter, and
| wrote about at least one “big idea” in the book.

| wrote about something important from the book
and explained why it was important to me.

| wrote about how the book connects with me or
with other books.

| answered my pen pal’s questions about me and the
book, and | asked my pen pal a question about something
in his or her letter.

| used some of the important words from the book
in my letter.

| mentioned the book title in my letter and underlined it.

S N D P W W

| put paragraphs in my letter, and | followed the friendly
letter format.

]
=

| checked my letter to make sure my spelling, punctuation,
and grammar are correct.

COPYRIGHT © 2004 IN2BOOKS, INC. ALL RIGHTS RESERVED. PERMISSION GRANTED TO REPRODUCE THIS PAGE FOR CLASSROOM USE.
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for a Great Pen Pal Letter

| wrote my own letter, and it’s different from everyone else’s.

| wrote my letter in a way that shows my personality and
makes my pen pal feel like | am talking with him or her.

| showed that | understood the book because | wrote
about the “big ideas” and put in important details from the
book that support the ideas.

| shared my ideas about the book by writing about something
that interested me and what | learned from the book.

| wrote my letter so that it makes connections between
the book and my life, the lives of other people, and/or
other books.

| answered my pen pal’s questions about me and the book
by using important details. | asked my pen pal what he or
she thought about the book.

My letter follows the friendly letter format and includes
many paragraphs. Each paragraph has its own topic.

| reread my entire letter to make sure everything was in
order and that my ideas flowed from beginning to end.

@G@\I@Sﬂhww—

My letter uses important words from the book to explain
what the book is about.

10- | checked my letter to make sure my spelling, punctuation,
and grammar are correct.

OO0 0 00D O0OC
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Understanding and Interpreting
the In2Books Rubric

A later section (pages 24-47) contains 12 student sample letters that literacy experts
and In2Books teachers have scored using the In2Books Rubric. We call them our
“anchor” letters because they help teachers and other scorers maintain consistency
and precision in the scoring process. We have annotated the letters extensively in order
to explain scoring decisions.

Using these letters in conjunction with the rubric, as
well as the scoring guidelines and tips on scoring outlined
below, will help you understand the type and quality of

1| letter that represents each score point on the rubric’s
Underﬁ'and)ng ~.L 3\ six-point scale for seven features of reading, writing
lthVPVeﬁnCJ the {| and thinking. These anchor letters will also give you a
. sense of the range of letter writing that the overall rubric
[n18Books Rubric . ,
, addresses. Using these resources will help you score your
own students’ work reliably and make sound decisions
about instruction.

Getting Started Using the Rubric

As you examine the sample letters, please keep the following two points in mind:

Rubrics can assess only what is there, not what isn‘t. An omission in a particular
letter, such as a personal connection to the book, doesn't mean the student doesn’t
know how to do it. By the same token, we want to ensure that we assess accurately
what a student can do independently, so when scoring with the rubric, we only assess
what we can see, not what we think a child may be able to do in other contexts.

A letter won't always have the same score point across the different dimen-
sions or features. Even though the majority of aspects scored on a child’s letter may
be, say, a 3, it is likely that other dimensions of the letter may be scored as a 2 or a 4
or even some other score point. Remember to read the criterion statements carefully
and decide which best describes the student’s performance on that aspect.

This section contains guidelines for scoring and for using anchor letters. The first
part is organized into subsections that reflect the seven different characteristics of
reading, writing and thinking that the rubric measures. The second part includes the
twelve anchor letters. As you read each section, examine the anchor letters listed in
each section’s table. A combination of the In2Books rubric, scoring guidelines, tips on
scoring, and anchor letters will help you score correctly and thereby better understand
your students’ writing.



0000000000000 0000000000000000000000000000000000000000000000000000000000000000000°

Work your way through each subsection in this part of the guide to help you
become familiar with the rubric’s progression and to see letters that are representative
of the six score points on the seven rubric characteristics.

When you have finished the sections, you are ready to begin scoring your own
students’ letters. If you forget what a scale measures or what a particular score point
letter looks like, simply return to the guidelines and re-read the areas that need
refreshing. Keeping these resources close to you while you score will make your
scoring more reliable and quicker.

SCORING GUIDLINES

Before you begin to score:

1 Read the student’s entire letter first. For this first reading, try to “read

* | through” any invented spellings or obvious mechanics problems so that you
focus on the meanings and ideas the student is expressing to the pen pal.
Know what the student is saying before you begin to score.

‘l Get a firm sense of the overall rubric (see what is being scored where).

Read the score point statement in each box carefully in the light of the
student’s letter.

4 Focus on one feature from the rubric and select the statement at score point
* | 1-6 that best suits this sample. This is your working hypothesis!

5 Now check the sample carefully for evidence to support your judgment. For
* | example, if the statement is about the characteristics of the sentences used,
isolate that. Check the letter for evidence of sentences that are simple and
those that are complex, and think about how many of them are correctly
structured.

G Consider whether there is enough evidence to support your working hypoth-
*| esis. Look for evidence that supports or contradicts your hypothesis. Re-check
your judgment about the score. If you are having trouble deciding between
two score points, check again and if you feel the letter lies between two score
points, select the lower score point. That way, you will remember to review
the concepts in the next higher score points with your student.

7. | Record your decision and move on.
e
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Characteristics of the Rubric

When we score the comprehension characteristics of the letter, we look for evidence
that the student has read the book and can communicate that understanding. The
six score points are designed to capture increasing sophistication in understanding
text, as follows:

1. Not clear if student read the book.

2. Gives enough details to show that he or she read the book.

3. Uses details to support and explain the main ideas of the book.

4. Student identifies the main ideas and links them to the theme and/or genre.

5

6

. Some deeper understanding of the book is evident—may also reflect on genre.
. Well-developed thoughtful discussion of main ideas, themes, and significant
details.

Note that the higher scores reward in-depth discussion of details, main ideas,
themes, and genre.

The table above identifies the anchor letters that illustrate the various comprehen-
sion score points. Read each of the anchor letters carefully in the order presented to
understand clearly how each letter represents each comprehension score point.

Thinking About the Book

M This characteristic of the rubric measures the depth of student thinking about the
Score | Anchor | Page§ books and the substance of the writer’s connections to the content and themes,
Point | Letters | # including text-to-self connections, text-to-text connections, and text-to-world

1 A 24 connections. The Thinking About the Book scale is:

1. Makes no connections.

26 2. Makes simple connections.
3. Makes more than one simple connection.

36 | 4. Makes connections related to the main idea(s) and/or theme(s) of the book.
5.

Makes elaborative, detailed connections to the main idea(s) and/or theme(s)
38 of the book.

6. Letter shows comprehensive understanding of wide and deep connections.
44

The table above identifies the anchor letters that illustrate the various Thinking
42J About the Book score points. Read each of the anchor letters carefully in the
order presented to understand clearly how each letter represents each Thinking
About the Book score point.

o RS, I EIRE N
QIR I Q| @
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Connecting with the Pen Pal

‘Score Anchor Page‘

Point | Letters | #
T E 32
2 G |28
3 Be6
4 | K |44
5 | L |46
0| J |
Organization
| e b "“‘fe.
BB 26
2| C |28
)by s
4 | G |36
5 | T |40
b | J |4

Here we examine the letter to determine the degree to which the student connects

with the pen pal in a meaningful way. The score increases as the student writes in

a more conversational dialogue with the pen pal about the book and its ideas. The

Connecting with the Pen Pal scores are:

1. Connects with the pen pal in a limited way, e.g., through the salutation only.

2. Connects only about personal issues, e.g., “How are your cats?”

3. Communicates directly with the pen pal about details about the book.

4. Direct communication (questions, responses, comments) about main ideas,
themes or genre of the book.

5. Letter engages the pen pal in detailed, thoughtful conversation about the main
ideas, themes or genre in parts of the letter.

6. The whole letter represents a personal dialogue about the book and its themes.

The table above identifies the anchor letters that illustrate the various Connecting
with the Pen Pal score points. Read each of the anchor letters carefully in the order
presented to understand clearly how each letter represents each Connecting with the
Pen Pal score point.

Two kinds of organization are important to a good letter—local and overall. Local,

paragraph-level organization focuses on the degree to which the student “groups”

ideas to make paragraphs or paragraph-like groupings. This organization helps the

reader make sense of the ideas presented. Overall organization is a characteristic

of the entire letter, from beginning to end. Both kinds of organization are taken

into account in scoring, but only one score is given for this characteristic. The score

point progression moves from local to include overall organization:

1. No real organization or sense of overall structure.

Some groupings of ideas but still no overall structure.

Some emerging overall structure.

Some paragraphs and an obvious overall structure.

Paragraphs contain like information, transitions are evident, and there is an

overall structure.

6. Paragraphs are detailed and self-contained with good transitions that lead
readers through the letter in a satisfying way.

vk woN

The table above identifies the anchor letters that illustrate the various
Organization score points. Read each of the anchor letters carefully in the order
presented to understand clearly how each letter represents each Organization
score point.
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Sentences

Analysis of sentences in the In2Books Rubric considers a combination of
Score | Anchor | Page'§ correct sentence structure and how well the writer uses sentence variation to
Point flettersy # keep the letter from being repetitive or boring to the reader.

1 B 2o Correct sentences. The scores take into account a writer's control of simple,
24 | compound and complex sentence structures. The writer has a good idea of
what sentences are as grammatical units. Sentences correctly use the parts of
35 speech—nouns, verbs, adjectives, and adverbs.

38 | Variation in sentences. Does the writer use a variety of sentences and adjust
lengths and beginnings so that the writing is interesting to readers? A writer
42 may use stylistic fragments or repeat or vary sentence structures for emphasis.
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46J Sorting out sentences. The In2Books Rubric requires you to make judgments
about students’ control of sentence structures. As students become more
expert writers, their control of more complex sentence structure increases,
allowing them to express more complex ideas in increasingly sophisticated
ways. For this reason, the rubric recognizes that novice writers tend to use
simple sentences with similar patterns (score point 1). As they progress, they
use some variety (score point 2) and gradually begin to experiment with
compound and complex sentences (score points 3 and 4). As their control of

EXAMPLE SENTENCES

Simple sentences

| liked the book, Cool Crazy Crickets.
My brother is just like Clay.
| have never been in a club.

Compound sentences

| am like Rosie and my brother is like Clay.
| read maps and sometimes | can help my dad with directions.

Complex sentences

Although Mufaro’s Daughters is a Cinderella story, it has some very
different parts.

| liked the book because it made me really think about friendships.

| like to use maps when [ go out with my family.

If | were an astronaut, | would go to Jupiter.




sentences improves, we expect that writers will demonstrate control of simple, compound

and complex sentences and that they will be able to vary their lengths and beginnings to

achieve particular effects (score points 5 and 6).

Some definitions and examples follow, to help you accurately identify the structures
your students use in their letters:

B A simple sentence contains a single independent clause, although it may be long
and loaded with information in the form of complex noun and verb groups/phrases.
To help you identify simple sentences, it can be useful to start by looking for one
complete verb or verb group.

B A compound sentence consists of two or more independent clauses joined in an equal
relationship with each other. Each clause can stand alone, but they are linked in a
compound sentence through conjunctions. To identify a compound sentence, you can
start by looking for a finite verb or verb group that is connected to another by additive
or coordinating conjunctions—and, but, so, or.

B A complex sentence consists of a main clause expressing the main message and
another dependent clause (or clauses) that elaborates on the message in some
way but which cannot stand on its own to make a complete thought.
Dependent clauses depend on other clauses to help them complete their
meaning. Complex sentences are often used to show how ideas are related
to each other. To identify a complex sentence, you can start by looking for
both finite and non-finite verbs connected in an unequal relationship; one is
dependent on or relative to the other or it may be embedded. You can look
for relative pronouns (that, which, whom, who) and/or for subordinating
conjunctions (if, although, because, since) that show the dependence
of one idea on another.

The following summarizes the progression of development for sentences:

1. Uses simple or compound sentences with similar patterns so the letter
feels repetitive.

2. Some variety in length and beginnings of sentences.

3. Simple and compound sentences mainly correct. Some attempts at complex
sentences that may or may not be correct.

4. Has two or more successful complex sentences.

5. Use of different sentence structures adds variety to the letter.

6. Uses simple, compound, and complex sentences with few errors. May vary
or repeat sentence structures to maintain reader’s interest or for effect.

The table on page 16 identifies the anchor letters that illustrate the various
Sentences score points. Read each of the anchor letters carefully in the order presented to
understand clearly how each letter represents each Sentences score point.
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Word Choice/Vocabulary

This characteristic analyses the words and/or phrases that students use in
their letters to convey information about the book or describe and explain the
book’s main ideas. As students discuss the details, ideas, and themes related

St il
1| A |24
21 B 12
3 F |34
4 | H |38
5 1 G 36
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to the book, they choose words or phrases from various sources to help them
realize their meanings. Two different kinds of vocabulary are considered:

Words from the book. The anchor letters, for example, contain
words like the following that appear in the books and represent
key ideas: grandma, princess, maps, seeds, germination, civil
rights, Revolutionary War, government, president, chrysalis, names
of characters, titles.

Words connected to themes, main ideas or genre, but not
necessarily appearing in the book. Students who wrote the
anchor letters also used words that relate to main ideas, themes,
or significant details, but these words did not appear in the book:
teamwork, cooperate, friendship, happiness, trust, goodness, evil,
adventure, courage, discrimination, learning, change, equality,
democracy, helping, justice, genre, realistic

fiction, biography, folktales.

The following scores summarize the progression of development for word
choice/vocabulary:

1.
2.
3.

Words used do not demonstrate familiarity with the book.

Includes several words, phrases, or names from the book.

Uses book vocabulary to identify and explain something about the
book'’s ideas.

Uses book vocabulary and other words or phrases related to the book’s
main ideas, themes, or genre.

Expands book vocabulary to discuss abstract ideas and themes beyond
the book.

Extensive vocabulary use demonstrates control of book and related
thematic and genre vocabulary.

The table above identifies the anchor letters that illustrate the various Word

Choice/Vocabulary score points. Read each of the anchor letters carefully in
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